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When looking at the guide, focus specifically on section five where you will find a framework; ‘Embedding Indigenous Perspective’.
With more than 455 028 Aboriginal and Torres Strait Islander people in Australia (Queensland Government, 2011), it is clear to see that educators share an important role in embedding their perspectives in schools. To support educators in doing so, the Queensland Government (2011) has developed a document that can be accessed in both hard copy and online; Embedding Aboriginal and Torres Strait Islander Perspectives in Schools [EATSIPS]. 

The guide can be easily accessed by using the below link; https://earlychildhood.qld.gov.au/fundingAndSupport/Documents/eatsips_2011.pdf.

Before sharing Indigenous culture within the classroom, it is suggested that educators read through this guide as it provides a concrete understanding of and respect for Australia’s Indigenous peoples, especially in relation to their personal histories, beliefs and values, languages and lifestyles. 

Image By: Queensland Government
How this information from the guide can be used to construct a classroom activity

-Use the different points on the ‘Embedding Indigenous Perspectives’ framework to ask yourself questions. For example, the ‘understanding your students and their community’ strand may get you thinking about what Aboriginal and Torres Strait Islander resources will be required to support classroom leaning.
-Ensure that you are not disregarding the considerations. For example, what recourse could be used in the classroom that weren’t developed by non-Indigenous people? 

Yarning Circles

After considering the above, Yarning Circles have been suggested as a process for educators to use within the classroom when introducing authentic Indigenous ways of working.

The use of a Yarning Circle is an important practice within Indigenous culture, where issues are discussed in an inclusive and collaborative matter. There are many different ways of thinking about, talking about, and using yarning circles. In fact, a ‘Yarning Circle Diagram’ has been constructed by the Queensland Curriculum and Assessment Authority (2020). It is recommended that educators who are wanting to use Yarning Circles within their curriculum, follow this diagram to guide the process.


Indigenous content is a requirement of the education curriculum that teachers often struggle to incorporate. Jane Marshall, a lead teacher at Canberra’s Gold Creek Early Childhood School, supports this statement as she believes that a lot of educators want to embed Indigenous perspectives into their classroom, but at times are overwhelmed with how to do it and where to source quality materials (Kinniment, 2019). In order to assist educators who may be facing this problem, ‘Learning how to share Indigenous culture within your classroom’ has been developed.  

Learning how to share Indigenous culture within your classroom
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national developments should not be viewed as
separate to Indigenous perspectives on Australian
history. Each event and circumstance has impacted
on another, for example, colonisation has impacted
on Indigenous peoples and Indigenous peoples
have impacted on local and regional development.

EATSIPS encourages schools to rethink the ways in
which Indigenous perspectives are conceptualised,
and in particular, the way in which Indigenous
perspectives have been positioned as something
that exists at the margins of mainstream education
policy and programs.

Consider the following

+ The majority of principals, school leaders and
teachers within schools are non-Indigenous,
possibly with limited experiences of working
with or socialising with Indigenous people.

+ Non-Indigenous perspectives are filtered through
Western ways of knowing and doing,

+ The majority of history written about Indigenous
peoples has been recorded and researched by
non-Indigenous people.

+ The majority of mainstream media
representations of Indigenous peoples are:
mediated by non-Indigenous people.

+ Most Indigenous education resources and
programs existing today have been developed
and delivered by non-Indigenous people.

Teachers and schools need to consider the
implications of a non-Indigenous perspective for

an understanding of both the nation's past and
ongoing relationships between Indigenous and non-
Indigenous Australians, and how these perspectives
impact on what s taught and leamt in the school
environment.

Recognising the shared effects that history and
events have on the various parties, and the place
of Indigenous Australians within the educational
context, will assist in shaping and designing an
education system that s inclusive of Indigenous
perspectives. It will also assist teachers to present

diverse cultural knowledge, experiences and

e practe ana mcorporanng ans
Torres Strait Islander ways of thinking is seen through

the holistic planning process designed froma Diiribal®
perspective. This, alongside processes like Yaming
Circles (Bennett 2004) and Indigenous Knowledge:
Principled Processes (Sheehan 2001), provides ways.
where we learn through Aboriginal culture not about

Aboriginal culture — an important shift

Personal histories

Reflecting on personal knowledge

— my history, my beliefs, my attitudes
Consider three distinct areas when reflecting:

1. the personal histories of Indigenous Australians
2. the personal histories of the local area

3. the personal histories of non-Indigenous
Australians.

The task for schools is to identify and articulate the
different perspectives of staff on issues (events,
knowledges or people) and the impact of these.

Reflection questions

1 Why do !l hold particular perspectives?

2. How were my perspectives formed?

3. Who and what infiuenced these perspectives?

4. Where and how do they impact on my work
within the school and community?

5. Do | need to rethink my position on Aboriginal
and Torres Strait Islander perspectives in my
school's policies and teaching and leaming
processes and practices?

Discussions should be uided by the following
premises.

1. The personal histories of Indigenous
Australians

Personal histories of Indigenous peoples are
not representative of a type of knowledge, often
Iabelled as ‘traditional knowledge, or a type of
history, cultural confiict or ‘white or black”. They
are individual perspectives or positions on personal

o%

05pt

=l




image3.png




